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Pupil Premium Strategy Statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name New Heights School 

Number of pupils in school  Key Stage 2 - 40 Places 

Key Stage 3 - 66 Places 

Proportion (%) of pupil premium eligible pupils Typically 60%  

See ‘further information’ 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 to 

2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by J. McDonald 

Pupil Premium Lead Key Stage 2 - L. Franks 

Key Stage 3 - J. Hughes 

Governor / Trustee Lead Chair of Governors 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £41,193 

Recovery premium funding allocation this academic year £12,035 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£33,142 
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Part A: Pupil Premium Strategy Plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across all subject areas. The 

focus of our Pupil Premium Strategy is to support disadvantaged pupils to achieve that 

goal, including for those who are already high attainers.  

We will consider the challenges faced by vulnerable pupils, such as those who have a 

social worker and are young carers. The activity we have outlined in this statement is 

also intended to support their needs, regardless of whether they are disadvantaged or 

not. 

At the heart of our approach is high-quality teaching, focussed on areas that 

disadvantaged pupils require it most, targeted support based on robust diagnostic 

assessment of need at entry and throughout their assessment period at New Heights 

School, through offering pupils access to our broad and balanced curriculum . We offer 

a whole school Trauma Informed and Emotionally Friendly Approach in order to build 

strong relationships with our pupils so that they feel ‘safe and ready to learn’. Our 

strategy aims to close the gaps identified and remove barriers to learning. 

Although our strategy is focused on the needs of disadvantaged pupils, it will benefit all 

pupils in our school where funding is spent on whole-school approaches, such as high-

quality teaching, targeted interventions and Trauma Informed and Emotionally Friendly 

Approaches in supporting our pupils. Implicit in the intended outcomes detailed below, 

is the intention that outcomes for non-disadvantaged pupils will be improved alongside 

progress and outcomes for their disadvantaged peers. 

We will also provide our disadvantaged pupils with opportunities to develop their social 

and emotional skills, whilst continuing to ensure that high-quality interventions and 

guidance are available to all.  We offer pupils support for their mental health and 

wellbeing and ensure we work with families and carers to provide a holistic approach in 

supporting our pupils’ social, emotional and mental health (SEMH) needs, to achieve 

the best outcomes for all. 

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the National Tutoring Programme and School Led Tutoring 

for pupils whose education has been worst affected, including non-disadvantaged 

pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 
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● ensure disadvantaged pupils are challenged in the work that they are set 

● act early to intervene at the point need is identified 

● adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve 

 

Our strategy will be reviewed annually to meet the needs and strengths of each pupil, 

based on regular formal and informal assessments. This will assist in ensuring that we 

offer our pupils, including our disadvantaged pupils, the relevant skills and experiences 

needed before they transition to the most suitable provision to ‘meet their needs’ when 

they leave New Heights School. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Our assessments show that disadvantaged pupils generally make less 
progress from their starting points when entering their referring 
schools. Whilst the types of barriers to learning and the difficulties 
disadvantaged pupils experience vary, their overall academic progress 
tends to be lower in most subjects compared to non-disadvantaged 
pupils.  

2 Our assessments and observations indicate that the education and 
wellbeing of many of our disadvantaged pupils have been impacted by 
partial school closures to a greater extent than for other pupils. These 
findings are supported by national studies.  

This has resulted in significant knowledge gaps leading to pupils falling 
further behind age-related expectations. 

3 Our observations suggest many lower attaining disadvantaged pupils 
lack self-regulation strategies when faced with challenging tasks, 
notably in their engagement in learning. 

4 Assessments, observations and discussion with pupils indicate that 
disadvantaged pupils generally have lower levels of reading 
comprehension than their peers. This impacts their progress in all 
subjects. 

5 Our assessments (including wellbeing survey), observations and 
discussions with pupils and families have identified social, emotional 
and mental health issues for many pupils, a lack of interventions and 
external agency support opportunities during school closures. These 
challenges particularly affect disadvantaged pupils, including their 
attainment and incidences of challenging behaviours 

6 Our observations and discussions with pupils and families on arrival at 
New Heights indicate that many of our disadvantaged pupils have below 
average attendance and a history of persistent absenteeism  

7 Through observations and discussions with pupils and their families, we 
have identified that disadvantaged pupils generally have fewer 
opportunities to develop cultural capital outside of school  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment for 
disadvantaged pupils in all 
subjects, relative to their 
starting points as identified 
through baseline 
assessments. 

 

Assessments and observations indicate significantly 
improved progress, among disadvantaged pupils. 
This is evident when triangulated with other sources 
of evidence, including engagement in lessons, work 
scrutiny and ongoing formative assessment. 

Pupils with SEND will have 
their needs met through 
Quality First Teaching and 
targeted interventions so that 
they are able to access and 
enjoy a broad and balanced 
curriculum and make 
progress. 

Assessments and observations indicate significantly 
improved engagement in lessons - evidenced 
through learning walks, pupil focus groups, 
parent/carer surveys. 

Behaviour data - reduction in incidents  

Improved attainment evidenced through 
assessments 

To achieve and sustain 
improved mental health and 
wellbeing for all pupils in our 
school, particularly our 
disadvantaged pupils, so that 
they are ‘safe and ready to 
learn’ 

Sustained high levels of improved social, emotional 
and mental health and wellbeing from 2024/25 
demonstrated by: 

 
● qualitative data from pupil voice, pupil and 

parent/carer surveys, pupil focus groups, staff 
observations and behaviour analysis 

● a significant increase in Thrive Approach 
assessment scores through observational 
assessments and intervention delivered by 
Thrive practitioners in school 

● a significant increase in participation in 
interventions and external agency support, e.g. 
YPAS, ADHD Foundation, School Family 
Support Worker, Lego therapy, particularly 
among disadvantaged pupils  

    

Improved self-regulatory skills 
among all our pupils, in 
particular our disadvantaged 
pupils across all subjects. 

Teacher reports and class observations suggest 
disadvantaged pupils are more able to monitor and 
regulate their own learning. This finding is supported 
by work scrutiny and behaviour reports across all 
classes and subjects. 

 

Improved reading 
comprehension among 
disadvantaged pupils. 

Reading comprehension tests demonstrate improved 
comprehension skills among disadvantaged pupils. 
Teachers should also have recognised this 
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improvement through engagement in lessons and 
work scrutiny. 

Improved attendance 
compared to their previous 
school attendance and a 
reduction in persistent 
absenteeism for all pupils, 
including our disadvantaged. 

Attendance data presents patterns of improved 
attendance compared to their previous school and 
reduction in absenteeism for all pupils 

Attendance data presents evidence of successful 
achievement of individual pupil and whole school 
attendance targets 

All pupils, including our 
disadvantaged pupils, have 
the opportunity to access 
activities both in and outside 
of school to develop their 
cultural capital.  

Pupil voice will inform the choice of activities and 
pupil evaluations of these activities/visits will 
measure engagement and enjoyment. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £35,000  

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Whole staff CPD on SEND 
needs including Creative 
Education, ADHD, ASC, 
Dyslexia, Dyscalculia and 
sensory processing from 
the ADHD Foundation to 
develop and improve 
Quality First Teaching 
across the school to 
improve engagement and 
attainment. 

EEF summary evidence: The best 
available evidence indicates that great 
teaching is the most important lever 
schools have to improve pupil attainment. 
Ensuring every teacher is supported in 
delivering high-quality teaching is essential 
to achieving the best outcomes for all 
pupils, particularly the most disadvantaged 
among them.  
 
https://educationendowmentfoundation.org.
uk/support-for-schools/school-
improvement-planning/1-high-quality-
teaching 
 

Quality of instruction which includes 
knowing each child’s needs is also echoed 
by The Sutton Trust: (Strong evidence of 
impact on pupil outcomes) Includes 
elements such as effective questioning and 
use of assessment by teachers. Specific 
practices, like reviewing previous learning, 
providing model responses for pupils, 
giving adequate time for practice to embed 
skills securely and progressively 
introducing new learning (scaffolding) are 
also elements of high quality instruction. 

 https://www.suttontrust.com/wp-
content/uploads/2014/10/What-Makes-
Great-Teaching-REPORT.pd 

1,2,3,4,5 

Whole staff CPD on ACES 
and Trauma Informed 
practice to support pupils 
well-being and ability to 

Evidence based on research from 
Research Gate:  
 
https://www.researchgate.net/publication/2
78636575_Developing_Positive_Relations
hips_in_Schools 

1,2,3,4,5,6 

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pd
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pd
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pd
https://www.researchgate.net/publication/278636575_Developing_Positive_Relationships_in_Schools
https://www.researchgate.net/publication/278636575_Developing_Positive_Relationships_in_Schools
https://www.researchgate.net/publication/278636575_Developing_Positive_Relationships_in_Schools
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access a broad and 
balanced curriculum 

 
A related project in the UK explored the 
factors that enabled staff and pupils to 
engage most effectively with teaching and 
learning (Haddon et al., 2005). This took 
place in two schools over three years. The 
researchers found that five aspects of a 
school were linked to people’s capacity to 
fully engage. These are encapsulated in 
the acronym CLASI – how Capable, 
Listened to, Accepted, Safe and Included 
each person felt. These aspects impacted 
on the emotional  climate of the school, 
formal and informal  communications, day  
to day practices and the way relationships 
were experienced.  
 
This study also identified factors critical to   

the development of positive relationships 

throughout the school for both pupils and 

staff. Again there is significant overlap 

between what happens for pupils and what 

happens for teachers in terms of emotional 

safety; time, space and permission given 

by the school for relationship building and 

the sense of feeling connected not only to 

friends but to others in the school context. 

A focus on relationships throughout the 

school has a positive ripple effect 

impacting on not only on wellbeing but also 

the motivation and performance of both 

pupils and their teachers 

(Martin & Dowson, 2009). The 

development of a whole school approach 

that enhances social capital appears to be 

effective in many dimensions. 

Precision teaching CPD for 
staff to improve pupils’ 
literacy skills. 

 

(KS2) 

EEF evidence: Reading comprehension 
strategies are high impact on average (+6 
months). Alongside phonics it is a crucial 
component of early reading instruction. 
 

https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/reading-comprehension-
strategies 

1,2,3,4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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Recruited Sensory Circuit 
Facilitator to promote 
improved behaviour and 
engagement  

 

(KS3) 

 

NASEN – Pupil Premium (2014) 

The Sutton Trust 

1,2,3,5 

CPD Middle Leaders 
course for Leader of Maths 
to develop Maths 
leadership and Mastery 
across the school. 

 

(KS2 and KS3) 

Evidence from 

What-Makes-Great-Teaching-REPORT.pdf 
(suttontrust.com) 

Pedagogical content knowledge (Strong 
evidence of impact on pupil outcomes)  

‘The most effective teachers have deep 
knowledge of the subjects they teach, and 
when teachers’ knowledge falls below a 
certain level it is a significant impediment 
to pupils’ learning. As well as a strong 
understanding of the material being taught, 
teachers must also understand the ways 
pupils think about the content, be able to 
evaluate the thinking behind pupils’ own 
methods, and identify pupils’ common 
misconceptions.’  

 

Evidence from EEF: The impact of mastery 
learning approaches is an additional five 
months progress, on average, over the 
course of a year. 
 

https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/mastery-learning 

1,2,3 

 

  

https://nasen.org.uk/resources/pupil-premium
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628630/DfE_SEN_Support_REA_Report.pdf
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning


 

10 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £8,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

School Led Tutoring 
programme for Maths 
and English for pupils 
whose education has 
been impacted by the 
pandemic. A significant 
proportion of the pupils 
had gaps in their 
learning upon return to 
school 

 

Evidence EEF :Tuition targeted at 
specific needs and knowledge gaps can 
be an effective method to support low 
attaining pupils or those falling behind, 
both one-to-one (KS3): 

 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

 

And in small groups (KS2): 

 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

 

1,2,3,4,5 

Daily phonics, precision 
teaching and reading 
and comprehension 
sessions from a HLTA 
for disadvantaged pupils 
that require further 
support.  

Evidence National Centre on Improving 
Literacy: Understanding the meaning of a 
text requires a combination of word 
recognition and language 
comprehension:  

 

Learning to Read: “The Simple View of 
Reading” | National Centre on Improving 
Literacy 

 

1,2,3,4 

Introduction of whole 
school Maths Mastery to 
ensure gaps in learning 
are achieved and 
reinforced. 

Evidence from EEF: The impact of 
mastery learning approaches is an 
additional five months progress, on 
average, over the course of a year. 
 

https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/mastery-learning 

 

1,2,3 

Use of specialists to 
deliver in-house 
experiential workshops 
and educational visits to 

Evidence: 

Ohio University 2014  

6,7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://improvingliteracy.org/brief/learning-read-simple-view-reading
https://improvingliteracy.org/brief/learning-read-simple-view-reading
https://improvingliteracy.org/brief/learning-read-simple-view-reading
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
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develop cultural capital 
and love of learning in 
pupils 

Pupils who directly participate during a 
field experience generate a more positive 
attitude about the subject. Many 
researchers have investigated knowledge 
gain and learning that occurred during 
field trips (Hudak, 2003; Kisiel, 2006a; 
Mawdsley, 1999; Michie, 1998; Nadelson 
& Jordan, 2012; Scarce, 1997; Scribner-
MacLean & Kennedy, 2007). Research by 
Cwikla, Lasalle, & Wilner (2009) 
suggested that eighth grade pupils with 
an interest in science were significantly 
more likely to acquire science related 
careers than pupils with no interest in 
science. Yet, science is often limited in 
elementary school curricula despite the 
recognized importance of early 
development of science concepts and 
skills (Fries-Gaither & Lightle, 2011).  

https://files.eric.ed.gov/fulltext/EJ1031445
.pdf 

 

 

 

 

 

 

  

https://files.eric.ed.gov/fulltext/EJ1031445.pdf
https://files.eric.ed.gov/fulltext/EJ1031445.pdf
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £10,000 

 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Allocation of set hours to 
our Family Engagement 
Team to support 
parents/carers to ensure 
all pupils attend school as 
part of our Attendance 
Policy. 

Evidence from ETINI: Close 
educational engagement with parents: 
seeks to raise awareness of the intrinsic 
link between attendance and attainment, 
and especially the importance of building 
habits of good attendance from the 
earliest years: both in early years settings 
and in primary schooling. 

https://www.etini.gov.uk/sites/etini.gov.uk
/files/publications/part-one-attendance-in-
schools-eti-good-practice-report_0.PDF 

And 

Build respectful relationships with staff, 
pupils, families and other stakeholders in 
order to secure their trust and 
engagement. Make sure there is a 
welcoming and positive culture across 
the school. 

 
https://www.gov.uk/government/publicati
ons/school-attendance/framework-for-
securing-full-attendance-actions-for-
schools-and-local-authorities 

 

1,2,3,5,6 

Introduction of Trauma 
Informed practices and 
Emotionally Friendly 
approaches to support 
pupils’ needs. In 
conjunction with the use of 
targeted 1:1 and small 
group sessions of Zones 
of Regulation, restorative 
practice interventions, 
Lego Therapy, Social 
Skills and Sensory 
Processing Circuits 

Evidence EEF: The average impact of 
behaviour interventions is four additional 
months’ progress over the course of 
a year. Evidence suggests that, on 
average, behaviour interventions can 
produce moderate improvements in 
academic performance along with 
a decrease in problematic behaviours. 
However, estimated benefits vary widely 
across programmes. 
 

1,2,3,5,6 

https://www.etini.gov.uk/sites/etini.gov.uk/files/publications/part-one-attendance-in-schools-eti-good-practice-report_0.PDF
https://www.etini.gov.uk/sites/etini.gov.uk/files/publications/part-one-attendance-in-schools-eti-good-practice-report_0.PDF
https://www.etini.gov.uk/sites/etini.gov.uk/files/publications/part-one-attendance-in-schools-eti-good-practice-report_0.PDF
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/behaviour-interventions 
 

Introduction of Trauma 
Informed practices, 
emotional coaching and 
ROAR as a whole school 
approach to supporting the 
mental health and well- 
being of our pupils who 
have been affected by 
ACEs and the pandemic. 

 

On site provision of 
Seedlings, ADHD 
Foundation Therapist, 
YPAS, We are with You, 
CELLS and Positive 
Futures for targeted 
interventions 

Evidence from PHE & DfE: Good mental 
health is important for helping children 
and young people to develop and thrive.  

The Mental Health of Children and Young 
People in England survey (2020) found 
16% (1 in 6) of children aged 5 to 16 
years to have a probable mental health 
disorder, an increase from 1 in 9 in 2017 
(11).  

There is good evidence to support the 
association between good mental health 
and education engagement and 
academic achievement. The benefits to 
preventing mental health problems in 
children and young people from arising, 
and intervening early where they do, can 
be significant for schools. For example, it 
may result in improved attainment, 
attendance, reductions in behavioural 
problems, as well as happier, more 
confident and resilient children and 
young people  

https://assets.publishing.service.gov.uk/
government/uploads/system/uploads/ 

attachment_data/file/1020249/Promoting
_children_and_young_people_s_mental
_health_and_wellbeing.pdf 

 

1,2,3,5.6  

 

 

 

 

  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://assets.publishing.service.gov.uk/government
https://assets.publishing.service.gov.uk/government
https://assets.publishing.service.gov.uk/government
https://assets.publishing.service.gov.uk/government
https://assets.publishing.service.gov.uk/government
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Part B: Review of outcomes in the previous academic 
year 

Pupil Premium Strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/21 indicated that disadvantaged pupils' 

academic and wider development outcomes were in general below what was 

anticipated.  

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact. 

This disrupted the teaching of all subject areas and had a negative impact on most 

pupils’ development to varying degrees, particularly in limiting opportunities to progress 

social and communication skills and independence.  

Attendance and inaccessibility of online resources for our families and pupils proved to 

be the main barriers despite our aim to maintain a high quality curriculum, even when 

pupils were not in school, via resources such as those provided by Oak National 

Academy on our Google Classroom platform.  

We tried to mitigate these barriers by providing paper work packs weekly during our 

home visits but it was challenging to provide the level and quality of differentiated 

support to our pupils and families in order for them to complete the work. The quality of 

work collected and assessed was lower than we would have expected from in-school 

provision. 

Our assessments and observations suggested that for many pupils, being out of school 

and limited access to face to face support, uncertainty and concern over their future 

and challenges around access to support were detrimental to communication, social 

and behavioural development, wellbeing and mental health to varying degrees.  

Many refused to access online support from providers such as Seedlings, Winston’s 

Wish, YPAS or CAMHS in a virtual forum. We therefore used Pupil Premium funding 

to help provide wellbeing support and targeted interventions, where required, upon 

their return including yoga, Art therapy, swimming, additional Thrive and 1-1 sessions 

as part of our ongoing well-being sessions. We also held a Pupil Mental health day in 

school for all pupils.  

The impact of all of these challenges was greatest for our disadvantaged pupils, as has 

been evidenced across the country, and they were not able to benefit from our Pupil 
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Premium funded improvements to teaching or targeted interventions to the degree that 

we intended.  

Our communication with families throughout the pandemic strengthened our working 

relationships with them even further. Parental surveys in July 2020 evidenced 100% 

satisfaction with the support they received for their child’s SEND and pastoral needs. 

We intend to build upon this further this year with the introduction of parenting classes 

to support home learning in the future, extension of our Family Engagement Worker 

themed coffee morning offer, publication of our monthly Family Engagement Worker 

newsletter and support via our Fareshare weekly food parcels. 
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Externally provided programmes 

Programme Provider 

Seedling Counselling CAMHS 

Educational Psychology Liverpool Educational Psychology 
Service 

Therapy ADHD Foundation therapy sessions 

Mental Health YPAS Wellbeing sessions 

Social Needs  CELLS, We are with You, Positive 
Futures 

Food parcels  Fareshare  

School Family Support Service Liverpool City Council 

 

Service pupil premium funding (optional) 

Measure Details  

n/a n/a 
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Further information (optional) 

The school has a significant amount of ‘Subsidiary Dual’ registered pupils who are 

entitled to Pupil Premium, however the funding goes to their home schools. Many of 

these schools use this income as part of the funding to place the pupils with us. These 

pupils are entitled to extra support but we do not receive additional funding to provide 

it. 

The funding we do receive is therefore used to provide support to all pupils irrespective 

of registration status, but this is consequently less than it should be. 

The number of our pupils often increases as the academic year progresses. Due to the 

Pupil Premium Grant now being based upon the October census (previously January), 

this means we do not receive funding for many of our pupils. 

 

Planning, implementation and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected and identified 

the needs of our current (and ever-changing in a Pupil Referral Unit) cohort and how 

we could maximise the impact of our offer.  

We used the EEF’s families of schools’ database to look at the performance of 

disadvantaged pupils in schools like ours.  

We have researched several reports, studies and research papers about effective use 

of Pupil Premium and the intersection between socio-economic disadvantage and 

SEND. We have also looked at a number of studies about the impact of the pandemic 

on disadvantaged learners. The pandemic has also given us deeper insights into family 

life for those from disadvantaged backgrounds and we have been able to forge 

stronger relationships with families as a result.  

We have also put in place stronger expectations around areas of effective Quality First 

Teaching practice, notably planning, collaborative learning and feedback based on the 

impact of this identified by the EEF Toolkit.  

We have also put a sharp focus on supporting teachers to develop their professional 

practice through training in SEND, Trauma Informed practice and Emotional Friendly 

approaches and allowing them to develop expertise which they can share with other 

staff at our newly introduced Teaching and Learning briefings. 

We have used the EEF’s implementation guidance to set out our plans and put in place 

a robust evaluation framework for the duration of our three-year approach. This will 

help us to make adjustments and quality improvements to secure better outcomes for 

pupils over time. 

 


